
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Our Creative Curriculum Policy 

 

 

Signed: Hazel Simmons 

Position: Headteacher 

Date Agreed: November 2019 

Next Review: November 2022 

PRIMARY 



The Bridge School is an All-through school for pupils with severe learning and complex needs. Many of our pupils have ASD and many are pre-

verbal. Our specialism is communication as we believe this is the greatest skill we can help our pupils develop so that they go on to live enjoyable 

and fruitful lives. Our Creative Curriculum incorporates the key elements that we believe are most important for our students to learn and 

experience during their time with us: the skills that will be most important to them in adulthood. 

 

We do strongly believe that all children should be exposed to all subjects, cultures, physical skills and art forms, irrespective of physical or cognitive 

ability, and we steadfastly refuse to make judgement on their behalf about what they may or may not enjoy or be stimulated by Most of our 

students have sensory needs (of a wide variety) and all of our students need their learning delivered as a series of very small steps with a good 

deal of repetition to ensure embeddedness. 

 

Thus, we have built a skills rich curriculum that is contained within a broad subject curriculum diet. Our pupils are exposed to science, maths, 

geography, literature, all forms of 

music and competitive sports in the 

same way as they would be if we 

followed a traditional knowledge-

based curriculum, but we use those 

fascinating topics to stimulate 

interest and develop life skills. 

Obviously, our pupils have unique 

ways of working and learning and 

their journey may be ‘spikey’ or 

intermittent as they tackle the skills 

based learning but we want to ensure 

that, no matter how long their journey, it is an interesting one and that repetition of skills does not mean repetition of subject material. 

 

Because our pupils are unique, personalisation is also a key ingredient of our programme as some skills are more important or less well developed 

in some pupils than in others. All classes incorporate differentiation be that in respect of mode of delivery, place of deliver or pace of delivery. 

Having said this, we also strongly believe that a key skill we should try to develop in our pupils is their ability to ‘be’ and adapt to different locations, 

routines and groups so that they are more able to successfully integrate in the communities around them. We strive for group activity whenever it is 

practical and comfortable for our pupils; we operate a school timetable and the subject knowledge curriculum diet is used as the ‘vehicle’ via 

which to deliver a blended solution of skills development alongside students’ personal care and therapeutic needs, whatever they might be. 

 

Above all else though, we endeavour to swath our creative curriculum in JOY and ENJOYMENT. Fun is a great motivator, a child cannot learn if 

they are not happy and content and we strongly believe all our pupils deserve to be Happy. 

  



 

Communication 
All styles, types and modes, blended, so that children can 

understand and be understood. 

Located in the practical: Science and Numeracy for living. 

Engaging We don’t do dull! Experiential wherever possible. 

Ambitious 
Expect more. (Not “can’t” but “can’t do YET”. Stretch, Challenge 

and inspire. 

Thinking Critically 
Debate, dilemma: interesting topics and subjects. Cognitive 

development 

Independence Physical development. Emotional regulation. Life skills. 

Valuable 
This drives everything we do: nothing is for nothing.  Promote 

mental and physical well-being. 

Enjoyment 
Making work fun and making fun work. Finding the JOY in 

everything. A happy, welcoming, inclusive culture. 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

TERMLY 
TOPICS 



Knowledge is the vehicle we use to keep lessons interesting, engaging and to ensure we give our pupils exposure to a wide 

range of information and experiences. However, our focus is on Skills development. The pupils at The Bridge face a wide 

variety of challenges and we have created our own skills grid: skills that we feel pupils will benefit from the most. 

So, while we may be teaching a lesson about the Oceans of the World, we do so in a manner that aims to develop one or 

more of the skills below and has an eye to the child’s EHCP targets. 

 

 

 

 

 

  

 
 

 

SKILLS 
We also use our own version of Bloom’s Taxonomy to structure 

lessons and learning and to evaluate progress. 

 



If the skills in our bespoke development continuum are what we are teaching and believe are important, it is clear that our 

pupils should be assessed against those skills and of course against EHCP targets. As well as national assessment tools, we 

also use an on-line pupil-information system and we have created our own bespoke assessment tools and reporting 

profiles. We firmly believe we should measure what is important and not what is irrelevant and have grasped the 

governments ‘life without levels’ directive along with their advice regarding Knowledge and Skills balance in schools, to 

provide parents, careers, stakeholders and of course ourselves, with meaningful information rather than merely 

impractical numbers. We use a wide range of bespoke, as well as national frameworks, to assess ‘the whole child’s 

development: a basket of tools to ensure that we offer our pupils a range of methods and approaches through which to 

show us their ability.  

EARWIG ACADEMIC: this programme incorporates: 

EYFS PLUS Bridge Framework: This is our own enhanced version of the DfE EYFS framework, used with pupils in Reception classes. 

 

EHCP targets (Personal to Pupil) these are entered onto our on-line system, with additional interim targets entered as necessary and student’s 

progress towards them is assessed as: 

 

Green Fully achieved 
Amber Working towards 

Red Beginning 

 

Parents and staff alike will see this colour coded assessment for each of the primary and sub targets and be able to obtain an instant and 

meaningful picture of pupil progress. 

 

TBS Cognitive and Behaviour Standards 

Drawing on the work of the AET and other expert practitioners, we have created a bespoke assessment tool that, as with the EHCP targets, 

records progress against a simple but effective Green, Amber and Red rating system. From the large bank of practical skills standards, covering 

topics such as Road Safety, Sensory Processing and Emotional Regulation, teachers will select those most relevant for each child each term. 

 

TBS Language and Comprehension Standards 

This simple and unique summative assessment tool enables teachers to select a single, explicit sentence from four different areas in order to 

accurately provide an objective picture of each Childs’s actual communication style and range: 
• Verbal proficiency 

• Signing proficiency 

• Picture and Symbols proficiency 

• Comprehension and Listening ability 

• Writing Skill 

 

We also assess the chronological Reading Age of each child and, where applicable, deploy a broad range of additional assessment tools (see 

below** 

 

 
 

 

 
 

 

 

 

 
 

 

  ASSESSMENT 

 



TBS Engagement Standards plus TBS Social and Personal Development Standards 

 

These standards are currently built around a simple, progressive Framework laid upon our interpretation of the Rochford Review’s ‘Learning 

Lenses’. Teachers assess pupil ability and willingness to deploy each skill using a continuum of six levels, from ‘Rarely’ to ‘Always’. The standards 

are: 

 

• Explorative and Curious: interested in learning and exploring 
• Imitation: able to cop, mimic and learn by following others and observation 

• Anticipation: predicts what might happen; thinks ahead 

• Realisation and Discovery actively tries to understand or work things out and make them happen 

• Persistence: Keeps trying even when tasks are difficult; shows resilience; keeps going 

 

For students working at Pre-National Curriculum or National Curriculum, we will also assess them against the published standards. 

 
OCR and ASDAN 

KS4 students work towards qualifications from OCR and ASDAN as well. Their progress towards these qualifications is similarly recorded as part of 

our assessment process. 

 

 

** National Communication Assessment Programmes that we use 

 

 

Teddy Talk Test (from The Communications Trust): This is a simple speech and language assessment It enables us to identify a child’s ability to 

listen and understand oral instruction plus recognise objects and verb instructions and also measure a child’s speech & language 

development relative to their chronological age. 

 

British Picture Vocabulary: This is a one-to-one test that assesses a child’s receptive vocabulary; for each question, the teacher says a word 

and the pupil responds by selecting a picture from four options that best illustrates the word’s meaning. 

As no reading is required, BPVS3 can be used to assess language development in non-readers and especially pupils with expressive 

language impairments and non-verbal children. Because no spoken response is required, the assessment may be administered to pupils 

with autism and other related communication difficulties or those with English as an Additional Language (EAL). To help with administration 

to pupils who may be colour blind the illustrations have black outlines and the colours are vivid. 

LUCID LASS: Pinpoints specific areas of need and is taken by pupils who have a high probability of dyslexia. It gives a more detailed 

indication of a pupil’s particular strengths and weaknesses that may impact reading. Pre-verbal children with good independence and 

concentration skills can access the assessment. 

It is available in two versions: for ages 8-11 and for 11-15 and assesses: 

 



Working memory   Phonological awareness  Spelling 

Phonological processing            Reasoning    Single word, sentence and non-word reading 

CoPS is taken by younger pupils and gives a more detailed indication of a pupil’s particular strengths and weaknesses that may impact 

learning. 

It assesses Working memory; Phonological awareness; Phonological processing; Auditory discrimination; Colour discrimination. Pre-verbal 

children can access the system and high level teacher support is permitted. 

YARC: The York Assessment of Reading for Comprehension is a one-to-one, diagnostic reading assessment that enables you to assess your 

pupils’ reading and comprehension skills from an early age through to the end of secondary school.  This test is for verbal children who can 

read independently. It comprises: 

Early Reading  

The early reading suite comprises four short tests specifically designed for 4-7-year olds or older pupils with reading difficulties. These tests 

assess a pupil’s phonological skills, alphabetic knowledge and word reading in a time-efficient and flexible way. They are among the most 

sensitive type of assessments for beginner readers and may be administered up to three times during a school year. 

Passage Reading Primary 

Comprising fiction and non-fiction texts, the passage reading primary suite has been developed to identify the reading (decoding) and 

comprehension skills. It assesses accuracy, reading rate and comprehension in one single test. A version of our Single Word Reading Test is 

also included as a benchmarking test. 

 

Other 

The Sandwell Early Numeracy Test assesses a pupil's ability with numbers, through exploring five strands of basic numeracy skills: 

identification, oral counting, value, object counting and language. It requires minimal writing and is suitable for pre-verbal pupils. 

This standardised assessment is particularly useful in helping to identify targets for pupils with Special Educational Needs and it can also be 

used with older pupils whose performance is well below average their age group. 

 

 

 

TBS = The Bridge School 



 

 

 

 

 

 

 

Individual Curriculum Overviews for The Arts, Communications and Literacy, My World and Humanities, Numeracy, Physical Development, PSHE 

and Science can be found on The Bridge School website Curriculum page here. 

  

 
 

     Curriculum 
      Overviews 

https://thebridgeschool.org.uk/curriculum


         

 

 

 

What is it? 

Intensive Interaction is an approach to developing communication and social skills. 

It focuses on: 

• How to take part in interaction with another person 

• How to enjoy other people and desire to be with them. 

• How to learn and understand communication skills and routines. 

• Taking turns. 

 

 

Who is it for? 

 

Intensive Interaction is particularly beneficial for people: 

• at an early stage of development 

• who have a more severe / complex learning disability 

• who have hearing or vision problems 

• Who find it difficult to communicate and spend time with others 

• Who tend to reject interaction / may push others away 

• Who seem very ‘alone’ and in their own world 

 

It is beneficial for all pupils at our school. 

 

Intensive Interaction: 

• supports pupils at a pre-PECS level to develop intentional communication. 

• complements other communication options e.g. PECS 

• complements pupils who are verbal to enjoy interactions and develop their skills in the fundamentals of communication. 

 

Why do it? 

 

To help pupils:  

• develop the fundamentals of communication – the building blocks to developing further communication. 

• listening, looking and concentration skills. 

• Realise that being with another person is fun and they are good to be with. 

 

When and where to do it? 

 

 

Intensive                      
……Interaction 



         

 

• While it can be done anytime and anywhere, we build-it into the curriculum for al, via the Soft Play sessions timetabled under physical 

development. 

Who can do it? 

 

Anyone can do it! 

 

How do I do it? 

 

• Follow the child’s lead – tune in. 

• Get down to their level. 

• Hold back, observe and wait. 

• Respond in a variety of ways, including imitation and joining in with any actions, facial expressions or vocalisations they make. 

• Be relaxed and unhurried. 

• Mirror the child’s speed and rhythm. 

• Have fun! 

• The only rule is that the interaction stops when the young person has had enough. 

 

What are the Fundamentals of Communication? 

 

• Enjoying being with another person 

• Developing the ability to attend to that person. 

• Concentration and attention span. 

• Learning to do sequences of activity with another person. 

• Taking turns in exchanges of behaviour. 

• Sharing personal space.           

• Learning to regulate and control arousal levels. 

• Using and understanding eye contacts. 

• Using and understanding facial expressions. 

• Using and understanding other non-verbal communications. 

• Using and understanding physical contacts. 

• Vocalising and using vocalisations meaningfully (including speech). 

 

Further resources: 

 

• Dave Hewett YouTube video: Autism and Intensive Interaction 

• www.intensiveinteraction.co.uk 

 

 

Intensive                      
……Interaction 

http://www.intensiveinteraction.co.uk/


         

This site has more videos of intensive interaction in action. 

• D of E video: Introducing Intensive Interaction to children with severe learning difficulties. https://www.youtube.com/watch?v=7k-1FwTBtlc 

 

 

 

These are sensory approaches to developing communication and interaction. 

 

 

 

 

 

 

 

 

Tacpac is an activity resource for helping people with sensory or neurological impairment, developmental delay, profound and multiple learning 

difficulties, tactile defensiveness, and limited or pre-verbal communication. It provides a structured, emotionally safe framework for the 

‘receiving partner’. To make contact with their own bodies, their environment and other people, and develop a relationship with these. The 

‘giving partner’ ensures that each tactile experience is well organised and sensitively offered and adjusted to suit the receiving partner’s 

responses. In short it is a blended solution experience of touch, sound, pattern and relationships. 

 

• Awareness: At the most basic level, becoming aware of a stimulus (touch or sound). 

• Variety: beginning to differentiate between types of touch or sound.  

• Pattern: Repeated single sounds or sets of sounds (e.g. a tune) become patterns that, in time can be anticipated. 

• Association: Stimuli can come to be associated with certain objects or emotions. 

 

 Through repetition, specific music and touch stimuli can also become associated with each other, the one triggering anticipation of the other. 

 

The revolutionary Magic Carpet includes 500+ applications to meet the development needs of every student at The Bridge School. 

It is highly inclusive and activities can be accessed through gesture control, eye control, touch screen or mouse control. Combining moving 

pictures with sounds, pupils can explore different worlds and games together or individually and allows physically disadvantaged pupils to 

interact with those that are more able. 

 

 The intention is to help pupils develop deliberate responses to stimuli and demonstrate their wishes and opinions. 

 

 

 

  

 

TACPAC &  
MAGIC  

CARPETS 

https://www.youtube.com/watch?v=7k-1FwTBtlc


         

 

 

 

 

 

 

 

 

 

 

 

 

The phrase 'REBOUND THERAPY', when correctly applied, describes a specific methodology, assessment and programme of use of trampolines to 

provide opportunities for enhanced movement patterns, therapeutic positioning, exercise and recreation for a wide range of users with 

additional needs. Thus, it is a great tool for developing several of the key skills we have selected for our Creative Curriculum. 

We have Nationally Accredited staff who deliver the sessions to all of our pupils. These are timetabled, weekly, for all. 

 

STUDENTS' PROGRESS IS recorded using the Grades 1, 2 and 3 of this programme are based entirely on the original, accredited and approved 

'Eddy Anderson model' training course as detailed on this website. When working with students with profound or complex needs, progress can 

be accurately measured and recorded using this in conjunction with the Winstrada development programme. 

 

THE PHRASE 'REBOUND THERAPY' was coined by the founder, E.G. Anderson, in 1969 to describe the use of trampolines in providing therapeutic 

exercise and recreation for people with a wide range of special needs. Participants range from mild to severe physical disabilities and from mild 

to profound and multiple learning disabilities, including dual sensory impairment and autistic spectrum. 

 

REBOUND THERAPY IS used to facilitate movement, promote balance, promote an increase or decrease in muscle tone, promote relaxation, 

promote sensory integration, improve fitness and exercise tolerance, and to improve communication skills. 

 

More information can be found here, along with studies that demonstrate the positive effects that can be achieved by participation in the 

programme: 

 

https://www.reboundtherapy.org/edu/ 

 

Pupils who are able will also work towards graded certificates within the Winstrada Development programme. 

 
REBOUND 
THERAPY 

https://www.reboundtherapy.org/edu/


         

 

 

 

 

 

 

 

 

 

 

 

The Forest Schools ethos looks to develop young children to be as independent as they possibly can and start to use reflection to problem solve. 

Currently, we have Forest School activities in our Early Years. Here, pupils, under the guidance of our qualified practitioner, engage in a range of 

activities such as scavenger hunts, sensory walks and den building. Working with natural objects, in the outdoors, has proven tm have a positive 

effect on pupils’ wellbeing and thus we hope that this intervention will help students transition from Home life into Education in the most stress 

free manner possible, enabling them to engage with the wider opportunities offered. 

 

 

Other Important Interaction Learning Programmes at The Bridge School 

 

• Aroma Therapy 

• Dance Therapy 

• Music Therapy 

• Messy Play 

• Soft Play 

 

 

In each of these, peripatetic specialists work with school staff to deliver small group sessions for pupils who would most benefit from the 

programme, sometimes because they have specific sensory needs and sometimes because they are experiencing moments of  anxiety and 

lacking in confidence or as a result of relationship issues that need a helping hand. 

 

 

 

  

 
 
 

FOREST SCHOOL 



         

 

 

 

 

 

 
A Skills rich 
curriculum  

delivered creatively, 
via a fascinating 

subject timetable 

 
 
 

Creativity 

 
 
 
   

Communication 

 
Social, Health  
and Wellbeing 

  
     Exploring &       
Understanding 

the World 

 
Physical 

Development 

 
Problem  
solving  

and  
thinking 


